One of the important aspects that increase the efficiency of learning is well trained teacher. Besides, increasing quality and ensuring permanent learning is undoubtedly dependent on teacher's effort to achieve these and active participation of student in the teaching process more actively and willingly. This study was conducted to review the views of teacher candidates for the practices they performed at relevant schools in the scope of teaching practice. In the study, it was aimed to determine what teachers have carried out for the teaching process to be more qualified. In the study, six open-ended questions were asked to 26 teacher candidates, working at central district of Tokat province during the spring semester of 2015-2016 academic year, received pedagogical formation, agreed voluntarily respond to the information on the form in pre-interview. The study conducted qualitatively. In the analysis of the data, descriptive analysis technique from qualitative data analysis techniques was used. According to findings, it is seen that participants experienced various problems during teaching practice. The participants found short haul and temporary solutions that they usually developed by themselves to overcome their problems that they experienced. The majority of the participants expressed that they benefited from teaching practice course in the topics of lecturing, addressing, recognizing students, communicating with students, classroom management and attracting attention. The majority of the participants stated that teaching practice satisfied their expectations from this practice. It was found that the participants didn't have enough knowledge about the practice itself, so their expectations from this practice was low. The fact that participants' expectations were low and they didn't have enough knowledge about the practice shows that the practice in question satisfied their expectations easier and faster. Regarding the participants' expectations about how teaching practice should be and what it should include; they expect for teaching staff and practice teacher to get more involved with participants and course; the lesson plans to be more planned and functional, the communication of instructors, and practice teachers at school to be better.
Introduction
The issue of teacher training, and improving the quality of teachers has been investigated and discussed in not only our country, but also in many countries. In this context, the studies have been conducted for the issue of teacher training in Turkey, and arising problems have been tried to be solved (Oguz, 2004) . It was discussed how to train a qualified teacher aiming to raise the quality of pre-service teacher education in the framework of the Higher Education Council / World Bank National Education Development Project, which was put into practice in Turkey in 1994, ,as a result of these discussions, it has been decided that the teaching formation couldn't gain sufficiently to teacher candidates in the education faculties. In other words, it was determined that the candidate teachers were sufficient in terms of field knowledge, but had rough edges in terms of knowledge, and skills for the implementation of teaching profession (Harmandar et al., 2000) .Thus, with the collaborative work of the Higher Education Council (HEC) and the World Bank in 1998, new arrangements were made in teacher education; time that teacher candidates will spend in practice schools were increased, and the school experience and teaching practice courses for teaching profession practice have been included in teaching programs (HEC, 1998) .Indeed, the most important dimension of the program in teacher training institutions is internship and application activities (Kucukahmet, 2007) .
The content of education teacher candidates who receive education in education faculties in eighth semester, and that of "Teaching Practice" course that formation students receive in second semester includes preparation of a daily plan every week; application the prepared plan, evaluation of the application by the school teacher; teaching staff and application student; making arrangements in line with these evaluations, and preparation of portfolio (HEC, 2005) Teaching practice courses have different hours and credits. For example, the courses lasts 12 weeks in Australia; ¼ of a school year (1 year) in Holland; for a semester in Belgium. Teaching practice courses provide teacher candidates with awareness of suitability for teaching profession, teaching experience, and give candidates opportunity to socialize. Also these courses have some effects, such as transforming teaching-learning theories into practice, shaping candidates' perceptions towards students, comprehending the responsibilities of teaching profession, and improving teaching skills (Saglam, 1999 , La Master, 2001 , Wagler, 2007 as cited in Becit, Kurt, Kabakci, 2009 ).
Teaching practice is crucial for teacher candidates starting to teaching. It is assumed that there are written regulations about process of the period and all instructors should generally follow these regulations.
Instructors, observing each candidate only once or twice usually and are important for educating teacher candidates, don't give appropriate instructions because of the reasons, such as course load of the practice teacher, the teachers' emotional approach, unsuitable plan, practice teachers without pedagogical formation, giving less attention to practice; hence, students can't get enough efficiency and give required importance to the practice.
The number of researches related to teaching practice is increasing these days the practice is discussed a lot. In study conducted by Riza and Hamurcu (2000) , views practice process of 90 senior students relating to the teaching were tried to be determined with Likert scale formed by researches. According to study results, students have negative opinions for the practice and there are significant different opinions about practice schools.
The study of Ozkilic et al. (2008) , Evaluating Teaching Practice According to Views of Teacher Candidates, aimed to receive views of the senior candidate students studying primary school teaching relating to teaching practice. 146 teacher candidates were interviewed. The candidates evaluated themselves as qualified in many education fields. Accordingly, it was determined that the rate of unsuccessful teacher candidates found by practice teachers and instructors was highly low. It was also determined that the teacher candidates found themselves inadequate in dealing with individual differences and using mother tongue effectively.
Whether the feedback was given in teaching practice or how the feedback was given was aimed to be determined in Paker's study (2008) .
A questionnaire with open-ended questions was given to 80 teacher candidates attending the practice. Also, data was collected through structured interview applied to 25 candidates chosen randomly. It was yielded that the candidates didn't get enough feedback about presenting and planning the lesson they observed.
The teaching practice evaluations and experiences of the primary school mathematics teacher candidates were aimed to be determined in the study of Eraslan (2009), Views of Primary School Mathematics Teacher Candidates Relating to Teaching Practice, under the faculty-school collaboration program. Opinions of 47 mathematics teacher candidates were recorded and analyzed with qualitative research techniques.
According to the results, mathematics teacher candidates couldn't find enough time for the practice couldn't get feedback about the practices, and associate main mathematics courses with school mathematics. On the other hand, the candidates stated that they utilized pedagogical courses during the practice, they felt like they were the teachers of the class, and they found a chance to know better school/class environment and students.
Curtner- Smith and Sofo (2004) tried to find how the practice courses affected the views of physical education teacher candidates about teaching proficiency. For this purpose, information was collected from 20 teacher candidates implemented to open-ended questionnaires and critical incident technique. According to the results, school practice courses significantly affected the views of teacher candidates about teaching profession.
Teaching practice is seen as an important course for teaching skills. Views of the faculty of education undergraduate students in our country relating to this course have been presented by different researchers at various times. In this context, determining the perceptions of the teacher candidates, taking the courses in the field of pedagogical formation program, relating to teaching practice, and determining the problems about this issue and suggestions for solutions are main problems of this study.
Aim
The aim of this research is to determine the perceptions of the teacher candidates about teaching practice in the field of pedagogical formation program and the problems and suggestions of solution about this issue.
Methodology
In this part, there are instructions about model of the research, study group, data collecting tools, and data analysis.
Model of the Research
This research was conducted in accordance with qualitative research process. Qualitative research uses the research qualitative data collecting methods such as observation, interview and document review, and follows a process which puts forward perception and events in realistic and integrative way in their natural environment (Yildirim and Simsek, 2008) .
Open-ended question technique was used in order to present views of the teacher candidates in detail. Thus, it was aimed to examine the cases in flexible and unrestricted manner, and directly capture the perceptions of teacher candidates about their experiences, thoughts, and emotions (Yildirim and Simsek, 2008) . Participants were asked to answer the questions as they did in interviews. However, these answers were given written, not verbal (Creswell, 2005) .
Study Group
The study group consists of 26 teacher candidates who agreed voluntarily respond to the questions in questionnaire among the teacher candidates attending to teaching practice within the Pedagogical Formation Education Program of Gaziosmanpasa University during the 2015-2016 academic year spring semester. 35 questionnaires were given to teacher candidates, but 9 questionnaires were excluded from analysis due to various missing information. Therefore, 26 teacher candidates 'questionnaires were evaluated in field of the study. Convenience sampling method one of the sampling methods used in qualitative research techniques was used in the study. This method brought speed, easy implementation, and economy. As seen in the Table 2 above, 21 of the teacher candidates are women and 5 are men among the teacher candidates attending teaching practice within pedagogical formation program.
Data Collecting Tool
The research data were collected by a questionnaire containing six open-ended questions. Related body of literature was primarily considered during the preparation process of the questionnaire.5 specialists (two academic members in Department of Curriculum and Instruction, 3 in Department of Educational Administration, Supervision, Planning and Economy) were consulted in order to prove the validity of the questionnaire. After pre-test was conducted with pedagogical formation student at different times, except 3 research participants and in accordance with specialists' opinions, questionnaire with open-ended questions was put into a final form. It was observed that there wasn't t difficulty in understanding and responding to the questions in the questionnaire after the pre-test. This step was followed by practice. Questionnaires were given to the teacher candidates and they were asked to fill out the form when they were most appropriate. Six open-ended questions were addressed to 26 volunteer teacher candidates, to determine the perceptions of the teacher candidates attending to teaching practice within the pedagogical formation program. A questionnaire including these open-ended questions was formed and it was provided that participants wrote their opinions on the form in line with these questions and conveyed the forms to researchers. Questions used to determine opinions of the teacher candidates attending to teacher practice are as follows: 1) What kind of problems have you encountered in teaching practice? How did you solve them? 2) What did teaching practice contribute to you? Explain in detail. 3) How did teaching practice meet your expectations from these practices? 4) How do you evaluate the duration you attended to the practice? 5) How should teaching practice be and what should it include? 6) What should faculty academic members and practice teacher in practice school do in terms of teaching practice?
Data Analysis:
Descriptive analysis technique, one of the qualitative data analysis techniques, was used for data analysis. In descriptive analysis, data are classified, summarized and interpreted according to pre-determined themes (Yildirim and Simsek, 2008: 224) . Reliability was tried to be increased by quoting teachers' opinions in reporting the data. Participants were coded as practice teacher candidates PTC1, PTC2… PTC25, PTC26. The data collected by 26 formation teacher candidates were resolved by the researchers and transformed into data set in computer environment. Descriptive analysis was carried out according to four stages: forming a framework for descriptive analysis, processing of data according to thematic framework, identification of the findings and interpretation of findings. In this type of analysis, data are presented by directly quoting the views of the persons whose opinions were asked depending on the original forms of the data. According to this, a descriptive analysis is made based on the words, expressions, the language used, the structure and characteristics of the dialogues, the symbolic expressions and analogies in data analysis (Kumbetoglu, 2005) . In the research, participants' statements were presented directly, without any correction.
Findings / Results
In this section, descriptive analysis results, regarding open-ended questions, of 26 teacher candidates attending to teaching practice within pedagogical formation program presented with findings and comments under the codes: problems encountered in teaching practice and solutions, contributions of the teaching practice to the teacher candidates, meeting the expectations of the teaching practice, the duration of application determined for the teaching application, how and what the teaching application should be and what it should include, academic members in faculty and practice teacher in practice school in terms of teaching practice.
Problems Encountered in Teaching Practice and the Solutions
All participants stated that they had various difficulties in teaching practice. Participants often find short-dated and temporary solutions to their problems that they have encountered during the teaching practice. Examples of participants' statements are as follows: Another participant (PTC1) expressed that the teaching practice course should be extended a period of time. Also, the participant stated that the practice teacher and practice academics should pay more attention to the candidates, that is, they should pay attention to the lesson. The participant's opinion about the situation is:
PTC22: "Teaching practice should be for an extended period of time. I don't think that the teacher candidates were informed sufficiently before the practice and practice teachers and practice academics didn't pay attention during the practice." The State of Teaching Practice to Meet the Expectations from These Practices
Participants expressed that the teaching practice met expectations from this practice. However, when the data were analyzed, it was seen that the participants didn't enough information about the application itself; therefore, the expectations from this practice were low. So, we can say that low expectations and inadequate knowledge about the practice made easier to meet expectations more easily and quickly. Examples of the opinions are as follows:
PTC1: "I thought about how I could control the class by myself or how teaching felt; I experienced these."
PTC2: "It met my expectations from courses and performance in internship, but the duration of the lessons was too long.
Also, the program in academic calendar quite forced me." 
PTC3: "It was exciting and exhausting. It felt good to be in internship. The school members and students were very respectful. Actually, it was over my expectations. I'm working, so I thought the school and internship days couldn't be arranged. My advisor helped me a lot about the situation."

PTC5: "Before starting to the practice… I thought the teaching practice should be more than the theory courses. As the practice place is a classroom, implementing the learned knowledge and observing the results could be better. I implemented the knowledge I learned in the lessons as good as I can. My expectation was to show the students that the history wasn't really a story and it could be fun. I think I was successful partially. But as I said; partially."
PTC6: "I was planning to attend the lesson and end it as a listener. However, it was beyond my expectations to prepare for the subject, chosen by our teacher, and teach it, take the exams, teach in classes without
Discussion and Conclusion
Teaching practice has been a debate for a long time. Teaching practice is dealt with in many different dimensions in these discussions. In this study, all participants stated that they experienced various problems during the teaching practice. Participants often find short-dated and temporary solutions that they have developed to overcome the problems they experience in the teaching practice. This findings similar with the study of Isikoglu et al. (2007) , conducted to determine the problems encountered during teaching practice in primary school, which points out that teacher candidates have difficulty to show their presence in class, and to professionally communicate with practice teachers and other staff. Many of the participants stated that teaching practice contributes them a lot. What they mean by saying a lot is teaching lesson, speaking to the class, getting to know the students, communicating with the students, class management, attracting attention etc. This findings have similarity with Guven's study (2004) , A Qualitative Research on a Teaching Practice Experiences of Teacher Candidates in Social Sciences Field whose aim is to determine field experiences and thoughts of students in School Practice lesson and to find solutions for the problems, which shows that teacher candidates find teaching practice useful, are ready for the basic teaching, and implement the techniques of controlling the students, and Eraslan's study, Views of Primary School Mathematics Teacher Candidates about Teaching Practice, which shows that teacher candidates use the knowledge they learn in profession lessons in teaching practice, they feel as if they were the real teacher of the class, and find a chance to know better school/class environment and students.
Most of the participants state that teaching practice meets the expectations, which means they find the practice useful. This result is consistent with the studies conducted in similar fields ( Curtner-Smith and Sofo, 2004; Guven, 2004; Ozkilic, Bilgin, Kartal, 2008; Becit, Kurt, Kabakci, 2009; ) . However, when the data is analyzed again, it can be see that participant don't have enough knowledge about the practice, so they have low expectations. Therefore, the fact that participants have low expectations and don't have enough knowledge about the practice shows that relevant practice meets expectations easily and quickly.
Participants also stated that determined duration for practice is enough. How this duration is spent is more important than the quantity of the practice.
Participants have various views about how the practice should be and what it should include. Participants expect that academic member and practice teacher should be more involved with them, the lessons should be planned and lesson programs should be functioning, and also they want to use the knowledge they learn in the faculty in the practice etc. These findings match with the Ozkilic, Bilgin, and Kartal's study (2008) It can be understood that participants were happy with the practice academic member and practice teacher as they were unhappy with them. This situation is significant for determining which teacher candidate will work with which academic member or practice teacher. If the candidate works with an academic member or practice teacher who takes his/her work seriously, positive thoughts will be developed and the practice becomes productive; on the other hand, if the candidate works with an academic or a practice teacher who doesn't take her/his work seriously, negative thoughts will be developed and the practice becomes nonproductive. This result matches with Paker's study results, Problems Teacher Candidates Encounter Related with Guidance of Academic Member or Practice Teacher in Teaching Practice.
According to the results of this study, teaching practice should be maintained seriously, and the number of students, faculty academic member and practice teacher in practice school are responsible for, should be less. Teacher candidates attending to the practice should gain more experience by planned teaching practice program.
